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It is a pleasure to welcome you all to the XXIIIrd Meeting of the Sociocultural 
Theory and Second Language Working Group. It is 13 years since the University 
of South Florida hosted the Xth meeting of this group, and we are very happy to 
have this second opportunity. We are delighted by the diversity of research in 
progress topics that form the focus of this meeting and by the international nature 
of presenters. We look forward to the high quality of presentations, feedback and 
participation that are so characteristic of these meetings. So, to quote the chair of 
our previous meeting, enjoy the discussions, and let the mediation flow.  

Jane Harvey 

The XXIIIrd meeting is co-sponsored by: 

INTO USF 

USF World 

Department of World Languages, USF Tampa 

I wish to acknowledge and thank the following individuals whose efforts and hard 
work have made this meeting possible: 
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The Sociocultural Theory and Second Language Learning Research Working 
Group meeting was first held at the University of Pittsburg in 1994. At the inaugural 
meeting there were ten scholars who presented their works in progress. 
 
Founding Members 
Maria Amores, West Virginia University 
Fred DiCamilla, Indiana University-Purdue University 
Maria de Guerrero, Inter-American University 
Joan Kelly Hall, The Pennsylvania State University 
James Lantolf, The Pennsylvania State University 
Steve McCafferty, The University of Nevada Las Vegas 
Helen Moore, La Trobe University 
Regina Roebuck, University of Louisville 
Olga Villamil, Interamerican University 
Shelly Wong, George Mason University 
 
Previous Gatherings 
1994 University of Pittsburgh 
1995 University of Georgia 
1996 Interamerican University of Puerto Rico 
1997 University of Nevada, Las Vegas 
1998 Indiana University-Purdue University Indianapolis 
1999 Temple University 
2000 The Pennsylvania State University 
2001 OISE - University of Toronto 
2002 Florida State University 
2003 University of South Florida 
2004 Radboud University, Nijmegen, The Netherlands 
2005 Monterey Institute of International Education 
2006 University of Massachusetts Amherst 
2007 University of Arizona 
2008 University of Massachusetts Amherst 
2009 University of Miami 
2010 Columbia University 
2011 University of Alabama 
2012 Brigham Young University 
2013 The Pennsylvania University 
2014 University of Miami 
2015 Rutgers University, Camden 
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TYPES OF SESSIONS 

All sessions will last 55 minutes. There will be three types of sessions. 

 

• Theoretical sessions: Presentations will be 35-40 minutes with 15-20 minutes 
discussion. The focus should be on unresolved challenges that connect and 
disconnect SCT and SLA. 

 

• Data analysis sessions: Presentations will be 20 minutes with 15 minutes 
work on data and 15-20 minutes general discussion. Presenters should make data 
available to participants beforehand. 

 

• Praxis sessions: Presentations will be 35-40 minutes with 15-20 minutes 
discussion. Presentations should be based on pedagogical applications 
(curriculum design and course development, pedagogy and methodology, 
teacher’s cognition, TELL, etc.) inspired by principles based on the Sociocultural 
Theory of Mind. 
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SCT meetings are inspiring and provide participants with a unique environment 
for collective thinking. The evolution of the SCT group, dealing now with quite 
sophisticated topics, is requiring that we establish guidelines for engaging 
participation and maximizing quality feedback from audience to presenters. 
 
Feedback from audience to presenters 
 
General commentary from the audience that elaborates on topics tangentially 
related to focus questions is not helpful to presenters. Anecdotes based on 
personal experience, which illustrates well-established notions of SCT are 
interesting, but do not tend to help presenters with their specific questions. 
 
All participants should be aware that the point of each session is to provide 
focused feedback that helps presenters to advance their research agenda. 
Participants should attempt to provide feedback on issues such as: 
• Relevant work and references that may help with information to answer 
questions 
• Research publications that may serve as models for research 
• Data analysis procedures that may be used with data 
• Make an explicit link to and between concepts that can help the presenter be 
more coherent in building theory/practice 
• Point out relevant lines of research that should be pursued by presenters 
 
For those visiting for one or two sessions 
 
Please follow the above guidelines and be judicious with your feedback and 
comments. All scholars in this group have taken considerable time and 
economic means to attend this gathering for feedback on their work in progress 
specific to principles concerning a sociocultural theoretical perspective and 
second language learning. Appropriate comments and questions are welcome; 
however, if your desire is simply to learn more about a particular topic, please 
save your questions for break(s), lunch(es), or dinner(s).  

GUIDELINES FOR ENGAGING PARTICIPATION 

      Program Schedule  6 

      Abstracts      10 

      Hotel Information  32 

 Local Information  33 

     List of Participants  36 

SOCIOCULTURAL THEORY AND  

SECOND LANGUAGE LEARNING RESEARCH 

WORKING GROUP MEETING 2016  

 

XXIII        
ANNUAL MEETING 



 6 

 

PROGRAM SCHEDULE 

Thursday, November 3  

Marshall Student Center 3709 

   

  Presenter(s) Affiliation Title 
Type  of 
session 

8:30-9:00 Welcome 

9:00-
9:55 

Myriam Abdel-
Malek 

University of 
Pittsburgh 

Investigating the Genre-Based 
Approach to Teaching Writing in Arabic 

Praxis 

10:00-
10:55 

Jeff Daitsman Potrero Kids 

Why did a shift to a dual immersion 
model seem to trigger more 
collaborative storytelling in a bilingual 
preschool classroom? 

Data analysis 

10:55-11:05 Break 

11:05-
12:00 

Sherri Korpella 
University of 
Pittsburgh 

The Appropriation of Concepts from 
Culturally Responsive Pedagogy in FL 
Teacher Education 

Praxis 

12:05-
1:00 

Kyoko Masuda 
Georgia Institute of 
Technology 

The benefits of collaborative languaging 
and students’ perceptions of pair-work: 
A case study from JFL classroom 

Praxis 

1:00-2:00 Lunch 

2:00-
2:55 

Ana Paula 
Santos 

Universidad de 
São Paulo 

The role of children’s private gestures 
when producing private speech 

Research 
Methodology 

3:00-
3:55 

Steve 
McCafferty 

University of 
Nevada, Las 
Vegas 

Vygotsky’s Sense and Consciousness 
in Relation to Co-Speech Gesture and 
Implications for Second Language 
Development 

Theory 

3:55-4:05 Break 

4:05-
5:00 

Ida Chavoshan; 
Brett Wells 

University of 
Pittsburgh 

Beyond Memorization: A Cognitive 
Linguistics Approach to À and DE in 
French 

Research 
methodology 

5:05-
6:00 

James Lantolf; 
Eduardo 
Negueruela-
Azarola 

The Pennsylvania 
State University/
ILCE, Universidad 
de Navarra 

A Transdisciplinary Framework for SLA 
in a Multilingual World 

Panel 
Discussion 

6:30-
8:00 

Reception Main Foyer, INTO USF, FAO Building 

SOCIOCULTURAL THEORY AND  

SECOND LANGUAGE LEARNING  

RESEARCH WORKING GROUP MEETING 2016  
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  Presenter(s) Affiliation Title 
Type  of 
session 

9:00-
9:55 

Lu Yu 
The Pennsylvania 
State University 

Analyzing L2 Oral Proficiency 
Development through the Interplay 
between Social Interaction and 
Intrapersonal Mediation: A Longitudinal 
Case Study 

Praxis 

10:00-
10:55 

Natalia Morollón 
Martí 

University of 
Aarhus, Denmark 

The relationship between thinking and 
feeling in the process of understanding 
the communicative act of invitation from 
a sociopragmatic perspective 

Data analysis 

10:55-11:05 Break 

11:05-
12:00 

Mónica A. Durán University of Miami 
Perezhivanie and Service Learning 
Through Civic Engagement 

Praxis 

12:05-
1:00 

Alex 
Rosborough,  
Próspero 
García,  
Kimberly 
Buescher,  
Alaska Black-
Hults,  
Eduardo 
Negueruela-
Azarola,  
Steve 
McCafferty 

Brigham Young 
University/ Rutgers 
University/ 
University of 
Massachusetts - 
Boston/ Brigham 
Young University/
ILCE Universidad 
de Navarra, Spain / 
University of 
Nevada, Las Vegas 

  

A Pedagogy for Feeling-Thinking 
Beings: Against Observable Standards 

Data analysis & 
Praxis 

1:00-2:00  Lunch  

PROGRAM SCHEDULE 

Friday, November 4 - Morning Session 

Marshall Student Center 3709 
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  Presenter(s) Affiliation Title 
Type  of 
session 

2:00-
2:55 

Loretta 
Fernandez 

University of 
Pittsburgh 

Learning Another Language with 
Conceptual Tools: An Investigation of 
Gal’perin's Concept-Oriented 
Instruction 

Data analysis 

3:00-
3:55 

Francisca Aguiló 
Mora; Eduardo 
Negueruela-
Azarola 

LAIC, Columbia 
University / ILCE, 
Universidad de 
Navarra, Spain 

¿Voy o vengo? ¿Llevo o traigo?: A 
Conceptual Approach to Teaching 
Deictic Verbs 

Praxis 

3:55-4:05 Break 

4:05-
5:00 

Lindsey Kurtz 
The Pennsylvania 
State University 

Conceptual development of analogical 
reasoning in the second language legal 
classroom 

Data analysis 

5:05-
6:00 

Antoni 
Fernández 
Parera 

University of Miami 

The development of the Spanish 
concept of mood through the use of 
metaphorical didactic models in the L2 
classroom 

Praxis 

PROGRAM SCHEDULE 

Friday, November 4 - Afternoon Session   

Marshall Student Center 3709 
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  Presenter(s) Affiliation Title 
Type  of 
session 

9:00-
9:55 

Osamu 
Matsumoto 

Waseda University, 
Japan 

Development of Japanese L2 learner’s 
dictionary consultation skills through tutor-
learner interactive learning 

Praxis 

10:00-
10:55 

Tae 
Kunisawa 

The University of 
New Mexico 

Development of Word Meaning in 
Sociocultural Theory and Linguistic 
Relativity 

Theory 

10:55-11:05 Break 

11:05-
12:00 

Kimberly 
Buescher 

University of 
Massachusetts-
Boston 

Classroom and small group second 
language narrative literacy development 

Data analysis 

12:05-
1:00 

James Lantolf 
The Pennsylvania 
State University 

Sociocultural Theory and Dynamic 
Systems Theory: (In)Commensurability 

Theory 

1:00-1:30 2017 SCT-SLL RWG Planning Meeting 

PROGRAM SCHEDULE 

Saturday, November 5  

Marshall Student Center 3711 

   

 

SOCIOCULTURAL THEORY AND  

SECOND LANGUAGE LEARNING  
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Thursday, 9:00 - 9:55 am 

Using genre-based approach informed by systemic functional linguistics (Halliday & Matthiessen, 
2014) and Vygotsky’s  (1934/1986) Zone of Proximal Development concept, this paper investigates 
students’ writing of the Arabic recount genre before and after the approach was implemented. It also 
examines students’ verbalization of the recount genre as a window into students understanding of this 
genre.  

 

Question for Feedback: Using this data how can Vygotsky’s  (1934/1986)  theory of  concept 
formation be used to explain students’ understanding  of the written recount genre in Arabic?  

Myriam Abdel-Malek 

Investigating the Genre-Based Approach to Teaching Writing in Arabic 

Type of  Session: Praxis 

SOCIOCULTURAL THEORY AND  

SECOND LANGUAGE LEARNING  
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Thursday, 10:00 - 10:55 am 

In my bilingual preschool classroom with 29 English-speaking students and 3 Spanish-speaking stu-
dents, the language model initially involved half of the teachers modeling Spanish-language usage 
and the other half modeling English-language usage.  When we saw that the English-speaking stu-
dents were not developing Spanish-language skills as we would have hoped, we shifted to increase 
the Spanish exposure by having all teachers model Spanish-language three days a week and all 
teachers model English language two days a week.  Using word counts within their dictated stories as 
data points, after the shift we found a sharp increase in Spanish use among the English-speakers 
and a similar increase in English use among the Spanish-speakers.  There was also a corresponding 
increase in children dictating stories together. 

Analysis of the inherent paradoxes within the dictated stories according to Vygotsky’s literary analysis 
methodology (2006) reveals that, as his ZPD concept (1978) would predict, the fact of the increase in 
collaborative storytelling played a great role in the increase in second-language usage.  But what 
caused this shift?  Prior to the shift in language model, there had only been a total of two collabora-
tive stories dictated.  The seeds for collaborative storytelling were there throughout the year, but they 
only manifested when we began transitioning to the new language model, after which children creat-
ed collaborative stories on a daily basis.  Are these two factors (language model shift and collabora-
tive story increase) causally related?  If so, what are the causal mechanisms at work? 

. 

Jeff  Daitsman 

Why did a shift to a dual immersion model seem to trigger more collaborative storytelling in a bilingual pre-

school classroom? 

Type of  Session: Data Analysis  

SOCIOCULTURAL THEORY AND  

SECOND LANGUAGE LEARNING  

RESEARCH WORKING GROUP MEETING 2016  
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Thursday, 11:05 - 12:00 pm 

Because social and cultural realities are the source and driver for mental development, in an 
educational setting Sociocultural Theory (SCT) confirms a need for relevant instructional practices 
that connect with a student’s sociocultural world. Culturally Responsive Pedagogy (CRP) is defined 
as instructional practices that make learning more relevant for students of color through the use of 
their own cultural backgrounds and experiences, and is an important pedagogical approach for 
making the teaching and learning of foreign language more meaningful and critical for students of 
color.  However, while numerous studies have documented awareness and enactment of CRP in 
various disciplines such as English Language Arts, Social Studies, and Math; there is little research 
on CRP in the context of the foreign language education. The need for research on CRP in the 
foreign language context is important because the dialectic relationship of the individual culture in 
CRP, and world culture in foreign language education, makes learning both more valuable for 
students of color, as well as more profound in their understanding of the target language and culture 
being studied.  I present preliminary findings from my pre-dissertation research study and propose an 
extension of this research for my dissertation research about how pre-service foreign language 
teachers in an urban setting develop and appropriate concepts of CRP in their classrooms, where 
urban is defined as having a majority student population of color.  Because thinking about the 
dialectics of CRP in FL education is fundamental for advancing our understanding of foreign 
language education and how teachers can be prepared for culturally, racially, and linguistically 
diverse classrooms, how can SCT help formalize this combination to inform teacher education?  

Sherri Korpella 

The Appropriation of  Concepts from Culturally Responsive Pedagogy in FL Teacher Education 

Type of  Session: Praxis 

SOCIOCULTURAL THEORY AND  

SECOND LANGUAGE LEARNING  

RESEARCH WORKING GROUP MEETING 2016  
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Thursday, 12:05 - 1:00 pm 

Building upon the Vygotskian construct of microgenesis, this study examines ‘languaging’ (Swain 
2006) among Japanese-as-foreign-language (JFL) learners attempting to acquire the polysemous 
particles ni/ de (ni - stative location, goal, time, purpose, de - location, instrument, range, manner) 
constructions during form-focused pair-work using their L1, English. Third-semester students in a U.S. 
university participated in two activities in self-selected pairs: (1) identifying the functions of ni/de in 
isolated sentences and (2) reviewing their writing for a communicative translation task. Their oral 
exchanges during pair-work were recorded for analysis of their languaging. Their learning outcome 
was assessed by a contextualized-fill-in-blank test and a communicative translation task employed at 
three points.   

In order to understand particularly how languaging brought about beneficial outcomes, this study 
focuses on the students who were able to maintain his or her gain at the 4-week-delayed post-test by 
selecting pairs who showed long term effects. A few previous studies combined microgenesis analysis 
scrutinizing interaction with a three-tiered temporal structure of measuring by pre-, immediate post- 
and delayed post-tests, although previous studies did not focus on the learning of specific forms over 
time except for Swain et al. (2009).  By targeting long-term retainers, the present study takes a closer 
look at how languaging illustrates how collaborative languaging facilitates L2 learning.  

Additionally, this study examines students’ perception of pair work.  Previous studies (Storch 2004) 
found that a decisive factor for beneficial outcomes were students’ perceived goals of the pair-work 
activity. It was found thatthe perceived goal of the students in dominant-dominant pairs was simply to 
complete the task, whereas that of a collaborative pair was to share resources while together 
completing tasks. By shedding light on the students’ survey and interviews, this study provides insights 
into their attitudes toward the pair-work, which likely affected the interaction patterns. 

Kyoko Masuda   

The benefits of  collaborative languaging and students’ perceptions of  pair-work: A case study from JFL class-

room 

Type of  Session: Praxis 

SOCIOCULTURAL THEORY AND  

SECOND LANGUAGE LEARNING  
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Thursday, 2:00 - 2:55 pm 

In my master’s research about the role of children’s private speech, I observed that children also 
produced private gestures. Even though this issue was not explored in my previous research, I will 
attempt to explore the role of private gestures in children between four and six years old in my 
doctorate studies. From a Vygotskyan perspective, gestures, like speech, is a key aspect for learning 
and thinking because can convey meaning (McCafferty, 2004). According to McNeill (1992), speech 
and gesture interact dialectically and also play a role when mediating thought. In Brazilian research, a 
gap could be identified regarding the study of children’s private gestures when producing private 
speech as an important cognitive tool for the teaching-learning process. In Brazilian studies, Foreign 
Langague for Children (LEC), language is considered only a source for communication. In order to 
further my studies into a Ph.D level, I would like to discuss the role of children’s private gestures when 
producing private speech from a sociocultural perspective. In this study, it will be attempted to verify 
how private gestures occur, what are their functions and frequency, and how it is connected to the 
production of private speech. 

 

Ana Paula Santos 

The role of  children’s private gestures when producing private speech 

Type of  Session: Research Methodology 

SOCIOCULTURAL THEORY AND  

SECOND LANGUAGE LEARNING  
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Thursday, 3:00 - 3:55 pm 

Many of the co-speech gesture models in play today rely on mechanisms and metaphors of 
processing (e.g., the Information Packaging Hypothesis, the Interface Hypothesis, the Sketch Model) 
as largely derived from cognitive psychology, explicitly or implicitly, and as applied to cognitive 
neuroscience, which also focuses on processing in examining neural activity (e.g., neural cognates). 
These and other models have had much to offer through creating falsifiable hypotheses followed by 
experimentation, as appropriate to the scientific method. Through these means important information 
has been gathered about how gesture functions together with speech, as a separate motoric strand of 
thought, and as connected to physical action. However, at the same time, cognitive modeling when 
coupled with experimental methods can be highly reductionist, the contexts of meaning-making activity 
artificially constrained in an effort to provide both blueprints for cognition and norms for behavior. 

However, McNeill, through his iterations of the Growth Point Hypothesis (1992, 2005, 2012), takes into 
account as part of his theory building the full range of contextual impacts on the developing and re-
developing “seed” (GP) of speech-gesture convergence, including culture, idiosyncrasy, situation, 
history of participant interaction, and so on. Moreover, he does not try to model a mechanistic schema 
for how these influences become integrated into the GP, avoiding modular units of input and output, 
for example, that are characteristic of cognitive models.  McNeill also links the GP to inner speech and 
the psychological predicate, both connected to Vygotsky’s theorizing on consciousness and speech, 
and both not taken up is subsequent models.  

In addition to inner speech and the psychological predicate, Vygotsky concentrated on understanding 
how word influences consciousness, particularly through his concept of smysel, which has been 
translated as sense: “We judge consciousness by its semantic structure, for sense, the structure of 
consciousness, is the relation to the external world' (Vygotsky, 1987, p. 137, italics original).  As such, 
consciousness and word are bi-directionally influenced: word mediates consciousness and 
consciousness mediates word.   

 

 

 

Continued... 

Steve McCafferty 

Vygotsky’s Sense and Consciousness in Relation to Co-Speech Gesture and Implications for Second 

Language Development 

Type of  Session: Theory 

SOCIOCULTURAL THEORY AND  
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Thursday, 3:00 - 3:55 pm 

...Continued 

Moreover, in regard to the deepest connection of sense and consciousness, Vygotsky (1986, p. 248), 
maintains that “inner sense turns out to be incommensurable with the external meaning of the same 
word” (p. 248), owing to how words are internalized as associated with contexts of exposure and 
experience and as “refracted” as part of intrapersonal development in relation to lived-through-
emotional-experience (perezhivanie) (Vygotsky, 1994), the latter a function for which inner sense is 
likely to be a salient feature (consider, for example, how affectively laden and filled with inner sense 
the word “parent” is - far removed from the relatively simplistic semantics of the external form). 

Clearly, all interpersonal language use in relation to cultural-historical activity is deeply rooted in 
systems of interpretence/inhabitance as found in Bakhtin’s notion of hetroglossia and in dialogic 
terms in general, establishing conventional use both at the macro and micro levels of shared 
contexts, that is, across the larger society and within groups and dyads. Because inner speech is not 
confined to language and more deeply dependent on thought as connected to feelings, images, and 
experience, words take on individual forms of interpretence, but as one might expect following the 
tenets of dialectical psychology, there are dialectical tensions between the two levels. For example, 
sometimes in conversation an interlocutor has to explain to another interlocutor what the speaker 
“meant by that,” being better acquainted not with the speaker’s words, but with her/his sense of them 
(as has been found for gesture as well).  

L2 speakers can be unsure as to whether or not their use of a word is conventionally grounded in the 
L2 semantically, owing to uncertainty of cross-linguistic transfer, only limited L2 exposure to the 
word, a different conceptual framework operating on the word than would be true in the first 
languaculture, lack of linguistic knowledge (e.g., morphology), and so on.  As such, L2 co-speech 
gestures are likely to appear “newsworthy” in contexts of interaction with native speakers, imitation 
becoming a function of capturing sense not just establishing intersubjectivity/accommodation. 
Moreover, a co-speech gesture might function to provide the speaker’s sense of a word to an 
interlocutor when unsure of conventional meaning. Additionally, co-speech gesture can operate to 
overcome linguistic difficulties through concretizing meaning, for instance when a speaker feels that 
the interlocutor is having trouble with her/his accent, to insure comprehension. These are also 
examples of the construction and co-construction of consciousness and not merely “functions” within 
a co-speech gesture model, contributing to the development of L2 inner sense as well as 
establishing conventional sense. 

I will enlist help from the group in further sorting out sense and consciousness from Vygotksy’s 
perspective and the relation to L2 co-speech gesture.  

Steve McCafferty 

Vygotsky’s Sense and Consciousness in Relation to Co-Speech Gesture and Implications for Second Language 

Development 

SOCIOCULTURAL THEORY AND  

SECOND LANGUAGE LEARNING  

RESEARCH WORKING GROUP MEETING 2016  
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Thursday, 4:05 - 5:00 pm 

Due to their language-specific idiosyncrasies, the pre-infinitival complementizers à and de are 
particularly difficult for L2 learners of French, even advanced L2 learners, to master. The “rules of 
thumb” approach privileged by most textbooks tell learners that they must simply memorize the co-
occurrences, particularly when the latter do not behave in a manner predictable from their L1. This 
session reviews a preliminary study framed within a cognitive linguistics (CL) approach to teaching à 
and de before an infinitival complement to advanced L2 French learners. Drawing on the work of 
Tyler (2012) and Littlemore (2013) in applied CL, as well as Negueruela’s (2003) Concept-Based 
Instruction (CBI) and Ganem-Gutierrez and Harun’s (2011) application of CBI, the presenters 
constructed a CL approach to and instructional materials for the teaching of à and de in L2 French. 
The study involves eight advanced university level L2 French learners all participants in an 
extracurricular French grammar group. Over the course of one week, the presenters gauged 
students’ existing knowledge of preposition use, provided an instructional buttress based on CL 
theories and CBI, collected students’ verbalization of didactic models and finally, administered a post
-test to see if significant progress was made. During their presentation, the presenters will illustrate 
their research methodology of creating pre-/post-tests, creating and implementing instructional 
materials for the new method, and collecting students' private speech to advance their hypothesis 
that students’ declared knowledge as well as performance outcomes of which complementizer (à or 
de) to use are greatly enhanced when instruction and instructional materials focus on the 
lexicogrammatical relationship(s) among the elements at play. The presenters hope to receive 
feedback on their methodology for the purpose of improving and repeating their study.  

Ida Chavoshan & Brett Wells 

Beyond Memorization: A Cognitive Linguistics Approach to À and DE in French  

Type of  Session: Research Methodology  
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Thursday, 5:05 - 6:00 pm 

GOALS: 

(a) Advance fundamental understanding language learning and teaching 

 Taking account of forces beyond individual learners 

(b) Promote innovative research agendas for SLA in the 21st century 

(c) Serve as platform for development of practical, innovative, and sustainable solutions 

Responsive to the challenges of language teaching and learning in our increasingly networked, 
 technologized, and mobile worlds 

(d) Improve communication with a wider range of audience 

Especially stakeholders that SLA investigates or whom it hopes to benefit 

SLA work to improve their material and social conditions. 

This discussion is based on a recently published article. It is essential that 
participants read the article before the discussion. 

This is the article:
Douglas Fir Group (2016). A transdisciplinary framework for SLA in a 
multilingual world. Modern Language Journal 100 (Supplement 2016): 
19-47.

James Lantolf  & Eduardo Negueruela-Azarola 

A Transdisciplinary Framework for SLA in a Multilingual World 

Type of  Session: Panel Discussion 

SOCIOCULTURAL THEORY AND  

SECOND LANGUAGE LEARNING  
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Friday, 9:00 - 9:55 am 

This study investigates the role of social interaction and self-directed intrapersonal mediation in 
promoting L2 oral proficiency development. While interpersonal communication and intrapersonal 
communication are considered to be two types of languaging that are connected theoretically and in 
practice (Swain and Watanabe, 2013), SCT-informed L2 research so far has not explored adequately 
how exactly the interpersonal and intrapersonal forms of mediation are interconnected in promoting 
L2 development. Taking a longitudinal and case study approach, this study traced the learning 
process of a first-year Chinese EFL undergraduate during the 16-week course of English Public 
Speaking. Sources of data include audio tape recordings of oral data in and out of the classroom, 
weekly reflective journals and interviews. The study examines how learning was enabled by both 
interpersonal mediation in terms of collaborative interactions, and intrapersonal communication as 
realized in the weekly reflective journals. In particular, data analysis highlights the reiterative, 
evolving process where self-directed writing produced by the participant mediated his development 
by promoting internalization of the assistance received in prior interpersonal social interactions, and 
meanwhile, the narrative journals allowed the leaner to externalize his thoughts in terms of 
introspection, self-assessment, and goal-setting, which in turn mediated his following speech 
performance in both independent and collaborative forms. The trajectory of the learner’s L2 oral 
proficiency development is analyzed on three interrelated dimensions: his increasing participation 
and more diversified roles in peer-peer group interactions, the quality of his independent speeches, 
and the mediation he was able to provide to his peers. The study concludes by discussing the 
interconnected, mutually constitutive relationship between interpersonal and intrapersonal mediation, 
internalization and externalization, and independent performance and peer mediation. The 
pedagogical implication of linking learners’ language development in and out of the class is also 
explored.  

Question: Are interpersonal communication and intrapersonal communication different in terms of 
mediational value in this study? What might be the appropriate way to investigate the contribution of 
these two types of languaging in L2 development, and how could learners be promoted to better 
realize the mediational potential of social interaction and self-directed speaking/writing? 

Lu Yu 

Analyzing L2 Oral Proficiency Development through the Interplay between Social Interaction and In-

trapersonal Mediation: A Longitudinal Case Study 
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Friday, 10:00 - 10:55 am 

This presentation reports some of the findings of a study designed to promote L2 sociopragmatic 
awareness an academic context. I will show and discuss two case studies from Danish learners of 
Spanish as foreign language in the process of understanding the communicative act of invitation and 
its significance from a sociopragmatic perspective. As a part of a blended-learning (Belz, 2006) 
pedagogical intervention aimed for developing sociopragamtic awareness, students participated in 
intercultural telecollaborative sessions with native speakers of Spanish, teacher-driven instructional 
sessions in the classroom and intracultural group reflection sessions. Verbalized data from the 
reflection sessions and final interview offer a perspective of how students relate to their personal 
intercultural experience and interpretations in the cognitive activity of understanding L2 sociopragmatic 
meaning. Based on the analysis of the data, I will focus on the importance of the relation between 
emotions and cognition (Swain, 2013) in the context of this activity and the relation between individual 
interpretations and classroom environment in the process of developing L2 sociopragmatic 
awareness.  

 

Natalia Morollón Martí 

The relationship between thinking and feeling in the process of  understanding the communicative act of  

invitation from a sociopragmatic perspective 
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Friday, 11:05 - 12:00 pm 

Influenced by Vygotsky’s lecture “The problem of the environment” (1935/1994), this qualitative study 
analyzes how Perezhivanie played a central role in students’ sociocultural awareness in a cultural 
topics Spanish class at a university setting. In addition to assigned readings and the relevant in-class 
discussions, this course had a service learning component in which students were required to 
volunteer a minimum of five hours at a nonprofit organization that offers help to immigrants with the 
process of becoming United States citizens. In order to gauge sociocultural awareness, the instructor 
posted three prompts in the class discussion forum for students to respond to on three specific dates: 
before the event, the day of service, and after the activity was completed. Discourse analysis of the 
responses was undertaken to identify conceptual and semantic evidence of perezhivanie. The 
students’ responses show that even though many signed up for the class not fully understanding 
what the Civic Engagement component entailed – and so their initial attitude was to get through with 
the activity and meet the requirement, after completion of the volunteering service their attitudes had 
changed to one of awareness and appreciation for the anxieties and fears, as well as the dreams and 
expectations, of immigrants. The responses also illustrate that while learners were helping different 
people at the volunteering site, they felt a sense of solidarity and responsibility toward their volunteer 
work. The different responses illustrate the students’ particular situations as their individual 
perezhivanie shaped their volunteering experience and the awakening/development of empathy and 
consciousness of sociocultural differences.  

Mónica Durán 

Perezhivanie and Service Learning Through Civic Engagement 
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Friday, 12:05 - 1:00 pm 

Background 

We argue for a critical need: foregrounding emotions for the intellectual development of teachers and 
learners in formal classroom settings. Inspired by sociocultural principles (Vygotsky, 1987), we find 
that: (1) an ever-increasing world of standards based on analytical rubrics and performance 
indicators is pushing classroom pedagogies that neglect or omit that people are integrated feeling-
thinking beings; (2) an implicit individualistic and isolated conception of thinking as pure mental 
activity in our brains, not connected to languages, prevents teachers from recognizing and promoting 
intellectual activities when students engage in creating significant representations of critical concepts 
through different means (speaking, writing, drawing, performing); (3) an objectivistic understanding of 
language as simple vocabulary, morphology, and basic syntax impedes teaching-learning a 
language as meaning-making in genuine communicative activity. 

Problem 

Human thinking (conceptualization) is mediated by language-oriented social activities (Negueruela, 
2013). In this sense, language is not an object, but a goal-oriented contextualized activity to create 
meaning. These meanings can develop, change, and become more visible and systematic (i.e. 
conceptual) in cultural activities that prioritize learning as the main goal such as in formal schooling 
(Vygotsky, 1986). Despite this, still today, teaching tends to assume that thinking is an inside-the-
head-only activity.  

Questions/Analysis 

For this data analysis session, we will review teacher and student activities in one or two classrooms 
with English Learners. We ask the question of how to understand teaching and learning needs in the 
classroom, through the perspective of viewing people as thinking-feeling beings who work with each 
other through content, contexts, abilities, and activities. What does a L2 classroom practice look like 
when applying this perspective? How are current “best practices” a promising or unfavorable space 
for L2 learning when the emotiocognitive needs of the learners is the unit of analysis?  

Alessandro Rosborough; Próspero García; Kimberly Buescher; Alaska Black-Hults; 

Eduardo Negueruela-Azarola & Steve McCafferty 

A Pedagogy for Feeling-Thinking Beings: Against Observable Standards  
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Friday, 2:00 - 2:55 pm 

This presentation reports on a study that explored how adults beginners of Italian as a foreign 
language (IFL), who received twelve one-hour lessons that followed Gal’perin’s model, used Schema 
for the Orienting Bases of Action (SCOBA) to convey the SFL concepts of Genre and Register in a 
typified situation in classroom tasks and in study abroad context. The study also investigated how 
learners applied the concepts demonstrating understanding of Field, Tenor, and Mode for the typified 
situation, and how learners evaluated the effectiveness of the SCOBAs for instruction. Preliminary 
data analysis that triangulated data from classroom instruction and study abroad, revealed that 
learners were able to transform their SCOBAs according to their personal way of expression and 
develop an awareness of how to use cultural concepts to orient themselves in classroom tasks and in 
a study abroad. As further development of my research, I would like to ask for feedback in order to 
gain a deeper understanding of the data. 

Questions 

 Looking at my data, how would you define cultural concepts? 

 Does the transformation of the SCOBA by the student (in classroom instruction and study 
abroad) indicate not only concept awareness but also concept development? 

Loretta Fernandez 

Learning Another Language with Conceptual Tools:  An Investigation of  Gal’perin's Concept-Oriented In-

struction   
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Friday, 3:00 - 3:55 pm 

Grammar books and SSL textbooks usually relegate to an appendix or to decontextualized sections of 
the book the distinction between deictic verbs such as ir/venir (go/come) and llevar/traer (take/bring). 
In most cases, deixis is never explicitly explained or practiced in textbooks. However, L2 Spanish 
advanced learners whose L1 (English) shows a different deictic pattern are challenged by the subtle 
semantic distinctions between these verbs.  

Fillmore (1966: 220) defines deixis as “the name given to those aspects of language whose 
interpretation is relative to the occasion of utterance: to the time of utterance, and to times before and 
after the time of utterance; to the location of the speaker at the time of utterance; and to the identity of 
the speaker and the intended audience”. Drawing upon Fillmore’s (1966) and Talmy’s (1975) research, 
Gathercole (1977, 1978) argues that other important factors should be taken into consideration when 
studying deixis, e.g. the point of origin of the movement, goal of movement, time, space and the 
interlocutors. English takes the listeners’ perspective and uses a verb such as ‘come’ for movement 
that is away from the speakers. On the other hand, Spanish speakers follow their own perspective: ir 
(or llevar) for movement away from self, venir (or traer) for movement toward self.  

This topic connects with recent research on deixis, linguistic relativity and thinking-for-speaking (TFS) 
patterns (Slobin, 1996) in the field of L2 acquisition (Han & Cadierno, 2010), in relation to motion 
events and deixis (Hijazo-Gascón, 2016). In this work in progress, it is argued that a Mindful 
Conceptual Engagement (MCE) approach (Negueruela Azarola, 2013) constitutes appropriate L2 
pedagogy for promoting conceptual internalization. We propose that the key to the shift in L1 TFS 
patterns seems to be L2 learners engaged in pedagogical tasks that promote intentional and 
conscious conceptual manipulation. These required both the development of pedagogical materials for 
the teaching of deictic verbs and active engagement by learners, such as the creation of their own 
conceptual representations as a learning tool to understand deixis. Our research documents how 
engaging L2 Spanish learners in the production of different kinds of graphic and verbal representations 
promote the internalization of complex grammatical concepts with practical functionality in L2 
communication. In this presentation, we specifically focus on this pedagogical application from a 
conceptual perspective. Coded data and examples of graphic representations will be presented. 

Francisca Aguiló Mora & Eduardo Negueruela-Azarola 

¿Voy o vengo? ¿Llevo o traigo?: A Conceptual Approach to Teaching Deictic Verbs 
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Friday, 4:05 - 5:00 pm 

Although analogical reasoning is the heart of legal reasoning in the U.S. common law system, and 
“dominates the first year of law school” (Sunstein, 1993, p. 741), law students rarely receive explicit 
instruction in analogical reasoning and when they do, that instruction is often in the form of “general 
directives” (Hartung & George, 2009). For foreign-trained lawyers in Masters of Law (LL.M.) programs, 
an increasing student population in American law, this presents a multi-faceted tension. These 
students enter U.S. law schools with an already internalized legal languaculture (Agar, 1994) which 
either does not rely on analogical reasoning or uses analogical reasoning differently than the U.S. 
common law system does. In a setting where a dominating force of the curriculum, analogical 
reasoning, is rarely explicitly taught, this can present real barriers to learning for these foreign-trained 
lawyers. Compounding the issue, these foreign-trained lawyers are overwhelmingly English language 
learners. Thus, these students are working on a second legal languaculture while working to improve 
their English generally. 

Vygotskian sociocultural theory is uniquely positioned to serve the needs of the international LL.M. 
student population as it tasks educators with providing high-quality explicit instruction and mediation 
while simultaneously requiring that educators account for cultural ways of thinking and reasoning. This 
presentation shares data from a second language legal classroom where concept-based instruction 
was utilized to promote development of students’ analogical reasoning in their reading and writing in a 
pre-LL.M. program. Specifically, the presentation will share data focused on two students and invite 
discussion with the audience related to how these two students are responding to the mediation being 
offered and how this affects how they are or aren’t developing their analogical reasoning for common 
law legal reasoning purposes. 

Lindsey Kurtz  

Conceptual Development of  Analogical Reasoning in the Second Language Legal Classroom 
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Friday, 5:05 - 6:00 pm 

FOCUSED QUESTION: 

Which research has already been published about the use of didactic conceptual models in the 
second language classroom could I use to enhance my model and in which ways can the data be 
gathered and analyzed to show the development of the Spanish concept of mood in the verbalizations 
and in the models produced by the students? 

The Spanish subjunctive continues to be focus of formal instruction and research in the field of 
Spanish SLA (cf. Collentine 2010). Mikulski & Elola (2013), Mikulski (2010), Correa (2008) or Montrul 
et al. (2011) compare Heritage Learners (HL) and Second Language Learners (L2) learners’ mood 
interpretation abilities of the Spanish subjunctive. However, the majority of studies have focused on 
comparing subjunctive interpretation and production abilities of Native Speakers (NS) with L2 learners 
using different pedagogical frameworks (cf. Gudmestad 2006, Kanwit & Geeslin 2014, Collentine 
1995). From a Sociocultural theory perspective (cf. Vygotsky 1980; Negueruela & Lantolf 2006; 
Negueruela, 2008), teaching indicative/subjunctive is not only about teaching morphology but also, 
and most importantly, about internalizing a new modality. Promoting the internalization of the concept 
of modality from an SCT perspective has only been studied among HL speakers by García-Frazier, 
2012, and by Negueruela Azarola, 2003 among L2 learners. This research in progress focuses on the 
teaching of Spanish subjunctive mood by using Mindful Conceptual Engagement (MCE) (cf. 
Negueruela 2010). The purpose of MCE is promoting the creation of conceptual and functional 
representations in L2 learners so that they can use them as thinking tools. Ten intermediate-level L2 
Spanish learners enrolled in an intensive language course are part of this study… 

Inspired by Gal’perin’s proposal on the relevance of practical activity and meaningful learning (Haenen 
2001, Arievitch & Stetsenko 2000), this study will promote mediation and internalization of the concept 
of mood. This will be done through engaging L2 learners in the creation of metaphors that they will use 
as conceptual tools to guide their performance and foster their L2 development. More specifically, this 
presentation will show the results of teaching a metaphorical didactic model that students will use to 
internalize the meaningful and appropriate use of the Spanish subjunctive mood in adjectival 
subordinate clauses, which allow both the use of the subjunctive and the indicative (e.g. Quiero unas 
tijeras que corten vs. Quiero unas tijeras que cortan). By promoting the internalization of a 
metaphorical conceptual model based on Bull’s 1965 concepts of experienced vs. unexperienced 
reality (indicative vs. subjunctive), it is expected that students will be able to use it to guide their 
performance across different communicative contexts, where the choice between subjunctive and 
indicative has an impact on the meaning of the message being conveyed. 

Antoni Fernández Parera 

The development of  the Spanish concept of  mood through the use of  metaphorical didactic models in the L2 

classroom 
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Saturday, 9:00 - 9:55 am 

A dictionary is a useful reference for foreign/second (L2) learners to compensate their insufficient 
knowledge of L2 vocabulary. However, dictionary consultation is a highly cognitively complex activity, 
and to benefit from a dictionary, considerable skills and ability required on the part of the users 
(Hartmann, 2001). Not fully discussed from a SCT perspective is how L2 learners learn to use this 
cultural artifact.  

This study firstly presents how a dictionary and its use are referred to in SCT literature and then 
investigates the development of dictionary consultation skills by a beginner-level Japanese learner of 
English, who participates in one-hour, one-to-one tutorial per week for one month. More specifically 
speaking, this research analyses the tutor-learner dialogic interactions and explores the learner’s 
developing understanding of and ability to use a bilingual dictionary for finding proper Japanese (L1) 
equivalents of unknown polysemous words in English text. During the session(s), the tutor assists 
her by providing a set of prompts to encourage her to engage in the process of lexical problem-
solving with a dictionary; the tutor’s support is attuned to learner needs within the ZPD as scaffolding.  

The present study aims to illuminate L2 learner’s developmental processes of dictionary use for 

lexical problem-solving－finding proper L1 equivalents of unknown polysemous words in the 

text－through tutor-learner interactive learning. Accordingly, the data mainly consist of tutor-learner 

dialogues (originally in L1) and changes of dictionary use over time. In order to progress the study, it 
is indispensable to consider what construct and data analysis procedures are appropriate to make 
sense of the data so as to trace the changes in the learner’s cognitive functioning that emerges 
during the collaborative session(s). 

 

Osamu Matsumoto 

Development of  Japanese L2 learner’s dictionary consultation skills through tutor-learner interactive learning  
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Saturday, 10:00 - 10:55 am 

I argue that word meaning develops from a single to binary semantic categorizations in learning about 
vertical spatial structure in Japanese EFL education. For instance, Japanese speakers linguistically do 
not differentiate contact-noncontact distinctions, even if they perceptually distinguish the contact-
noncontact relationships in two referents when observing vertical space. Conversely, English speakers 
differentiate it in expressing a vertical axes operation. Examples: 

                                              

 

 

 

(1)Lamp ga  teeburu  no   ue  ni  aru   

 Apple   GA     table  LOC-GEN on     LOC  VB. 

 

                           

      

      Table 

2) A: Kono  ringo  tabe-masu  ka? 

        This  apple eat-POL:NONP Q 

         

    B: Iie,  sono  ue  no    ringo   ga  ii  desu.  

         No,  that     above GEN  apple  GA good COP:POL:NONP 

 

Continued... 

Tae Kunisawa 

Development of  Word Meaning in Sociocultural Theory and Linguistic Relativity 
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Saturday, 10:00 - 10:55 am 

Continued... 

Vygotsky (1987) notes that verbal thinking is tied in with word meaning (cf. p. 47), which suggests 
that as word meaning develops from a single to binary semantic categorizations, verbal thinking also 
can develop in EFL class. Verbal thinking has sociocultural origins (e.g., Vygotsky, 1987, p. 120), 
which indicates that the dissimilarity of social beings triggers different verbal thinking patterns. This is 
an equivalent claim to that of linguistic relativity. The linguistic relativity principle suggests that “users 
of markedly different grammars…must arrive at somewhat different views of the world” (Whorf, 1956, 
p. 221). Luria (1987) claims that the internalization is the foundation of the complex mechanisms of 
verbal thinking (e.g., p. 361). I propose that internalization of speech (i.e., verbal thinking) and the 
creation of a different worldview from that of EFL students’ L1 can simultaneously take place when 
learning about vertical relationships in EFL class (cf. Luria, 1987; Vygotsky, 1987, p. 120). At this 
moment, EFL thinking and speech may simultaneously develop, “which discloses the secret of the 
development of verbal thinking as a whole” (Vygotsky, 1998, p. 114).  

My question is: 
Do participants in this meeting agree that word meaning develop from a single to binary semantic 
categorizations in learning about vertical spatial operations at a lexicon-grammar level in a certain 
type of EFL and/or L2 class? 

 

Tae Kunisawa 

Development of  Word Meaning in Sociocultural Theory and Linguistic Relativity 
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Saturday, 11:05 - 12:00 pm 

Learners generally have difficulty in bridging the persistent and well-documented curricular gap 
between language and literature course in second language (L2) pedagogy (Ad Hoc Committee on 
Foreign Languages, 2007; Byrnes, Maxim, & Norris, 2010). This gap requires a shift from decoding 
to interpreting and analyzing texts. A concept-based instructional approach (CBI) and Division-of-
Labor Pedagogy (DOLP) were implemented in both a semester course and small group pedagogical 
interventions which aimed at developing intermediate learners’ L2 narrative literacy abilities in 
French. The CBI involved three theoretical concepts of L2 narrative literacy—Foundation, 
Organization, and Genre—as well as materializations of these concepts and practical goal-directed 
literacy activities. For the DOLP, the concepts were segmented into their component parts and 
assigned to learners of L2 French as “roles” which they prepared and shared with the other learners 
organized in a collective format. This allowed each learner to participate fully in the reading activity 
even though at the outset each learner was responsible for only a portion of the knowledge needed 
to read, interpret, and analyze the texts utilized in the study. Mediation was provided as needed for 
both individuals and the collective. Learners also verbalized their understanding of the concepts and 
how they used the concepts to guide their reading throughout the semester. We will look at the 
development of L2 narrative literacy abilities for select learners and I am seeking feedback on the 
analysis of the data. 

Kimberly Buescher  

Second Language Narrative Literacy Development 
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Saturday, 12:05 - 1:00 pm 

The presentation contrasts two theories of L2 development: Sociocultural Theory (SCT) and 
Dynamic Systems Theory (DST). I first address several claims by the “Groningen University group of 
DST-L2 researchers that the theories are commensurable and that SCT-L2 is a subtheory of DST-
L2. While there may be some overlap between the theories, my thesis is that they diverge in their 
foundational assumptions. SCT is grounded in Marxist historical materialism and the logic of 
dialectics and the philosophy of internal relations. It assumes that there are no separate individual 
“things” in the world, human or natural, but instead there are only contradictory relations and that 
without discovering these it is impossible to understand fully how the world operates. DST assumes 
that there are separate entities in the world that make contact with each other, and when they do, the 
result may be a change in either or both entities; that is, it accepts the concept of dependent and 
independent variables, something which a philosophy of internal relations clearly rejects. Another 
point of divergence is the role of history as an explanatory principle within each theory. Vygotsky 
proposed that to explain human cognition it is necessary to study history backwards. Thus, research 
begins with analysis of fully formed adult cognition and moves backwards to its starting point either in 
ontogenesis, sociogenesis, or phylogenesis. DST attempts to account for development by starting 
from initial state of a process and then moving forward. While both theories claim that humans act 
with intentions, DST has not made clear how intentions figure into the theory. Having said all of this, 
paradoxically, I will explore a possible way of integrating SCT-DST using proposals put forward by 
Terrance Deacon (2010) in his work Incomplete Nature. 

 

 

James P. Lantolf 

Sociocultural Theory and Dynamic Systems Theory: (In)Commensurability  
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HOTEL INFORMATION 

 Embassy Suites 
 

Limited number of rooms available 
$159 per night (King or two doubles suite with cooking facilities)  
Hot breakfast and evening wine reception included 
Shuttle to USF Marshal Center available 

 
  Address: 3705 Spectrum Blvd, Tampa, FL 33612  
  Phone: (813) 977-7066 

Link 
 

 La Quinta 
 

$99 – 2 doubles  
$109 – King 
Continental breakfast, pool 
No shuttle (but within walking distance) 
 
Address: 3701 E Fowler Ave, Tampa, FL 33612 
Phone: (813) 910-7500 
Link 
 

 Wingate by Wyndam Tampa at USF 
 
When booking, use number above and ask for USF business rate - $85 
Shuttle to USF 7am – 7pm every half hour 
Beer & wine cash bar 
Hot breakfast; Outdoor pool 
 
Address: 3751 East Fowler Ave, Tampa, FL 33612 
Phone: 813 9792828 
Link 
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LOCAL INFORMATION 

Transportation 

 Airports: 
 

Tampa International Airport (TPA) is located about 9 miles from the 
University of South Florida Tampa campus.   

 
St Petersburg-Clearwater International AIrport, which serves 
smaller airline companies, is located 27 miles away 

 
 Airport transportation 

 
SuperShuttle - the shared van transportation which serves both the 
above airports can be booked on http://www.supershuttle.com/ 

 
Taxi fare information https://www.taxifarefinder.com/main.php?
city=Tampa-FL 

 
Other ground transportation from Tampa International Airport can 
be found at this website http://www.tampaairport.com/ground-
transportation 

 Transport near and around campus 
 
The USF Tampa campus is served by the Bullrunner bus service. Daily 
parking permits include a Bullrunner pass. More information can be 
found at http://www.usf.edu/administrative-services/parking/
transportation/index.aspx  Please note: Some hotels listed on this 
website provide a shuttle service onto campus, but all three hotels are 
within easy walking distance (0.8 mile) of the Marshall Center (the 
meeting location) - and it will be November in Florida… 

 
 Parking at USF 

 
Daily parking permits cost $5.35 (incl tax) per day. Permits can be 
purchased online in advance (http://www.usf.edu/administrative-
services/parking/permits/visitor-daily-permits.aspx) , and will include 
daily Bullrunner bus passes.  
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LOCAL INFORMATION 

Restaurants 

 Greenland Restaurant on 56th (Halal, Middle Eastern/Mediterranean/

Vegetarian) 

 SoFresh Restaurant on Fowler (Vegetarian, Organic, Salads, Soups and 

Bowls) 

 Panera Restaurant on Bruce B Downs (Soups, Salads, Sandwiches, and 

Vegetarian) 

 Mr. Dunderbak’s on Bruce B Downs (German styled cuisines, crafted beer, 

schnitzels) 

 Fushia Asian Bistro on Amberly Dr. (Chinese cuisines) 

 Takara Sushi on Bruce B Downs (Japanese sushi, ramen noodles) 

 Wood Fired Pizza on E Bearss Ave (Handmade pizza) 

 Acropolis Greek Taverna on Bruce B Downs (Greek food) 

 Pho Quyen on E Fowler Ave (Vietnamese cuisines) 

 Hong Kong House on E Fowler Ave (Cantonese cuisines, dim sum) 
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LOCAL INFORMATION 

Attractions 

 Busch Gardens on McKinley Dr. (Theme parks, roller coasters) 

 Serengeti Night Safari at Busch Gardens on McKinley Dr. 

 Lowry Park Zoo on W Sligh Ave. 

 Museum of Science and Industry on East Fowler Ave. 

 Lettuce Lake Regional Park on East Fletcher Ave. 

 Yuengling Brewery on North 30th St. 

 USF Botanical Gardens on E. Fowler Ave. 
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